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Student Section

A: The section of the report provides an overview of school readiness for pre-k and kindergarten students, continued through high school. Southwest Licking utilizes the KRA-L for incoming kindergarteners. The KRA-L measures student readiness based upon three bands: assessing broadly for intense instruction, assessing broadly for targeted instruction, and assessing broadly for enriched instruction. Below is the data reflecting student readiness both measured by the GGG and the KRA-L. 
Once students have progressed through primary education, students’ readiness is then measured using MAP and OAA testing for middle school grades. Additionally, once student progress to secondary grades, the primary measure of readiness is the OGT. 

a) Are the students entering kindergarten ready for school?

	Intensive Instruction
	Targeted Instruction
	Enriched Instruction

	0-13 score
	14-23 score
	24-29 score



Southwest Licking utilizes the KRA-L, The Kindergarten Readiness Assessment Literacy, to measure student readiness for kindergarten.  The KRA-L focuses on the six major components of reading that have proven essential to student reading readiness and success. Major indicators of the six are as follows: oral language fluency and recognition, letter identification and identifying rhyming words. Additionally,(Unpublished paper, 2013) the KRA-L then categorizes student ability measure in three overarching categories: phonological awareness, awareness of print, and oral language. Students can receive up to a score of 29. Below is the breakdown that categorizes student ability measure on the KRA-L based on the three bands of readiness:

The 20212-2013 score reports and the 2013-2014 score reports for all kindergarten students universally screened using the KRA-L are below:
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Based on the data retrieved from ODE (July 2nd, 2015), in 2012-2013 kindergarten students universally screened using the KRA-L scored 44.9% in the targeted instruction category; indicating that these students require basic skill coverage in phonological awareness, print awareness, and oral language fluency. Additionally, 37.7% of students scored within the enriched instruction category, thus indicating that these students perform between the score ranges of 24-29. Subsequently, 17.4% of Southwest Licking kindergarten students scored below the indicator score of 14, thus indicating a 3.2% decrease in the intensive instruction category. 


The following year (2013-2014), kindergarten students’ performance was again measured using the KRA-L assessment, with the same accompanying score ranges from 2012-2013 to serve as indicators for levels of instruction. In 2013-2014, kindergarten students’ scores did not reflect major fluctuations in performance. Targeted instruction increased from 44.9% to 47.9%, thus indicating a 3% increase in student population requiring targeted instruction. Additionally, those students scoring in the required enrichment category saw an increase in student population by .2%. The district’s scores reflected using the KRA-L are comparable to neighboring districts for both consecutive academic years.

b. Are the students ready for middle school?


i. Proficiency in core subjects through 5th grade
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Southwest Licking School District utilizes the Ohio Achievement Assessment for students in grades 3-5. Below is the data for both 2012-2013 and 2013-2014 school years. The graphs depict student performance on the OAA in both Reading and Math for both academic school years:
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Based on the data, trends in Reading and Math stayed roughly within the same range for 2012-2013 and 2013-2014 school years. In 2012-2013, reading scores from grades 3-5 ranged from 82%-87%. Math scores for the same academic year ranged from 81%-85%. Both reading and math scores indicate that instruction from grades 3-5 is fluid and consecutive among grade levels, thus producing at-grade-level performance for grades 3-5 in 2012-2013. However, in 2013-2014 reading and math scores varied by grade level. Reading scores for grade 3 decreased from the previous year by 1.7%; however, 4th grade students performed at a 92% in math the same year, a 5.2% increase from the previous school year. Additionally, 5th grade reading and math saw dramatic decreases in levels of achievement in 2013-2014. It is hypothesized that the incorporation of Common Core Standards completed the final phrase of implementation during this school year, thus causing shifts in instruction and assessment measures. 5th grade data reflected a 5.3% decrease in reading scores, as well as a 6.6% decrease in math scores. 
ii. Attendance and Absenteeism in middle school


The attendance rate in 2012-2013 in the district is reflected by a 94.9%, stating that on average, 95% of students are attending school on a regular basis. The 2013-2014 school year saw a small increase in attendance rate to a 95.6%. Additionally, the chronic absenteeism rate for 2013-2014 is 6.9%, indicating that roughly 7% of students have been absent 18+ days of the 180 school days in the year. The chronic absenteeism rate was not reported for 2012-2013 school year.

iii. Curricular Problem Areas


It is evident that in grades 3-5 during the 2013-2014 school year there are gaps in instruction. With decreases specifically in 5th grade math and reading, one could infer that with alterations to curriculum and the implementation of Common Core, both teacher and student alike are floundering in the changes. Upon further research, (Common Core, ODE, July 2nd, 2015), 5th grade curriculum design and implementation experienced larger amounts of changes compared to other grade levels. 

iv. Student nutrition and exercise habits and home life of students


Southwest Licking School District partnered with the local health department to provide 3rd grade students with a wellness program. The program continued for an entire year, with a new lesson every two weeks covering bullying, nutrition, exercise and other social/emotional health. Additionally, the health department provided daycares with a program called “Grow it, Try it, Like it” where students and staff worked together to grow healthy food options, explore new eating habits with healthier choices, and overall healthy lifestyle options. 

c. Are the students ready for high school?


i. Proficiency in core subjects through 8th grade
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Students in grades 6-8 are assessed using Ohio Achievement Assessment. Below is the data that illustrates student performance in reading and math in grades 6-8 on the OAA from 2012-2014.
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Based on the data, 6th grade students increased their performance on the OAA in reading by 2.9% from 2012-2014. In math, students decreased score performance by .8% in math on the 6th grade OAA. In grade 7, students increased performance score by 1% from 2012-2014 in reading, with an additional 3.2% increase in math for the same grade. 8th grade students in reading experienced a minimal decrease in reading performance from 2012-2014, whereas an almost 5% decrease in math for the same grade, years 2012-2014. It is evident that 8th grade students and staff both experienced a similar issue with curriculum or perhaps test prep to the 5th grade math teachers in both 2012 and 2013 academic years. 

ii. Concerns with alcohol, tobacco, and other drugs


In 2013, Licking County provided a pool party that was open to the public, advocating for tobacco prevention use in teens. Additionally, Our Futures in Licking County, Org. administered a PRIDE survey that collected data on tobacco, drug, and alcohol use in 6th and 8th grade students. Below is the data for 6th and 8th grade students, reflecting the tobacco, drug, and alcohol use in Licking County:


6th and 8th Grade Student use of Tobacco, Drugs, and Alcohol 2012-2013

	Grade Level
	Tobacco Use in 2012-2013
	Alcohol Use in 2012-2013
	Drug Use in 2012-2013

	6th grade
	6.7%
	13.3%
	6.9%

	8th grade
	18.6%
	32.2%
	16.7%
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Based on the above data, it is indicative that the early drug and alcohol interventions provided in 3rd grade have positively impacted 6th grade students. However, two years later, those interventions do not seem as affective. For example, when students begin 8th grade, their rate of drug usage increases by roughly 12%; whereas, their alcohol use increases by roughly 19%. General drug use also increases between 6th and 8th grade by roughly 10%. The Licking County Health Department (Licking County Public Health Department Annual Report, 2013) generates roughly 4 million dollars annually for their Public Health Planning, Preparedness, and Quality Improvement. This being said, 3 million of that budget is collected through grants and local support. It is clearly evident that the drug and alcohol prevention programs in place need to continue through the 8th grade. 

iii. Mobility of students across district 


Mobility across Southwest Licking School District is minimal. Currently, there is one building per grade level; therefore, there is generally minimal movement between buildings simply because there is no alternative building in which to enroll. Below is a chart of the current building structure: This will also be covered in section B, Organizational Structure:

	Building Type
	Grade Bands Serviced:

	Elementary
	K-1

	Elementary
	2-3

	Elementary
	4-5

	Middle 
	6-8

	High School
	9-12


iv. Familiar with concept of work/career

Currently in Southwest Licking School District there is not a program for 6-8th grade students whose primary focus is career/work-based. 

v. Emotional Issues that might hinder motivation


The Licking County Health Department, as mentioned previously, offers a 3rd grade Health and Wellness Program. A portion of this program is dedicated to bullying prevention and emotional health. There is currently not reported data for the effectiveness of this program in terms of decreasing bullying and improving student emotional health.

d. Are the students ready for college?

i. Proficiency in core subjects:


Below are the reported scores of 10th grade students on the Ohio Graduation Tests for 2012-2014. 
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The chart below analyzes student growth achievement for each core subject for the years of 2012-2014 respectively. Data trends are also provided following the analyzed data: Note: + or – accompanies each decimal, indicating an increase or decrease.
	Years
	Reading
	Writing
	Math
	Science
	Social Studies

	2012-2014
	-.1%
	-2.4%
	+5.5%
	+2.2%
	-4.1%



Based on the above data, between the years of 2012-2014, OGT Reading passage % decreased by a minimal .1%, indicating a fairly fluid line of achievement. Writing OGT passage % experienced a decrease of roughly 2% between both academic years. Math OGT % passage increased by 5.5%, indicating effective instructional practices between the years of 2012-2014. After speaking with a high school math teacher in the district, it was indicated that due to the switch to Common Core Standards the previous year (2011), teachers altered their instructional practices to meet the higher expectations set, therefore creating a possible reason for the increase in passage % rate. Additionally, Science also experienced a slightly less increase in passage %; however, Social Studies experienced a decrease in passage % rate by roughly 4%. 

ii. Performance on ACT/SAT


Although OGT data is taken into account for the overall PI score of the district, SAT and ACT data contribute as well. Below are the participation percentages for both the ACT and SAT, as well as percentage of students not requiring additional support courses in college for 2013-2014. 2012-2013 data pertaining to ACT/SAT was not obtained. Note: In addition to a required score to pass the ACT, additional scores are also set to determine students that require remediation courses in their early years of college. 

	Participation %
	Required Remediation %
	Not Required Remediation %

	ACT: 57.5% 

2013-2014
	38.2% of students that require a remediation course college.
	19.3% of students did not require a remediation course in college.

	SAT: 8.8%

2013-2014
	4.2% of students that require a remediation course in college.
	4.6% of students did not require a remediation course in college.



Based on the above data, it is evident that 57% of students within this district are on the path to college; however, 43% of students are not participating in the ACT, thus they are not college bound. This population of students may choose to pursue careers in the military or within the general work force. Of the 57% of students who participated in the ACT, 38% of them require at least one remediation class in college. This data point signifies that students are ill-prepared for college expectations, thus indicating the district should incorporate college and career ready standards into curriculum. 


SAT data reflected an even smaller population of student participation. Of the roughly 9% of students who chose to participate in the SAT, close to 50% of them will require at least one remediation course in college. This data point suggests that again, test preparation and college and career readiness standards need to be more present in curriculum. 

iii. Participation in dual enrollment


In the 2013-2014 school year, the dual enrollment was 1.4%. Dual enrollment data from the 2012-2013 school-year was not found. The district is currently developing methods to increase dual enrollment.

iv. Express interest in STEM majors or careers


The district currently does not provide any services pertaining to STEM majors or careers.

v. Participate in extra-curricular activities 


Within the district, several extra-curricular activities are available for participation. Several of these opportunities are sports-related; however, the district offers marching band, drama/musical production, cabaret program, student council, and localized clubs within buildings. 
vi. Concerns with alcohol, tobacco, and other drugs
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Students in grades 6-12 were administered the PRIDE Survey in 2012-2013. The results below reflect the participation with alcohol and drugs within grades 10th and 12th grade:


Based on the above data, students in 10th grade experiment with tobacco, alcohol, and drugs at a much lesser rate compared to their senior peers. 12th grade students, who are approaching the legal age of 21, demonstrate higher levels of participation with contraband drugs and alcohol. 
viii. Graduation Rate


The graduation for 2012-2013 was reported as 90.9%, whereas in 2013-2014 the rate increased to 95.1%. The graduation rate is indicative that students graduate within four years of high school. 

ix. Access to Internet at home


Students within Licking County were surveyed on their access to Internet at home using the PRIDE Survey. Within the state of Ohio, the average percent of families claiming they have Internet access is 82%. Comparatively in Licking County, 85% of families reported having access to Internet. Adjacently, after speaking with a district administrator, additional information pertaining to this subject was gathered. As stated by the district administrator, Southwest Licking Local Schools, the district is the second highest median income; however, the district has the fourth lowest percentage of parents with college degrees. Additionally, the district ranks as the fifth highest district with levels of poverty compared to the twenty comparison schools. 

Organizational Structure Section

B. This section of the report provides information pertaining to the overall organizational structure of the high school, Watkins Memorial High School. Below is information reporting on the decision-making within the building, as well as activities provided within the schools. 


a. Below is a description of the student and staff demographics. 

Student Demographics:
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Economically Disadvantaged, Building: 24.7% 

Staff Breakdown:

	Teachers
	73

	Clerical
	5

	Administration
	4

	Counseling 
	4

	Para-Professional
	7

	Support Staff
	4

	Total
	97


Daily Schedule:

The daily schedule for the high school consists of seven total periods, each 48 minutes, with the exception of 5th period, which consists of 90 minutes total; 30 minute lunch, class 60 minutes. 

Total Student Population Demographics:

1139= total students

Student to teacher ratio= 17.2/1

Male= 52.7%

Female: 47.2%

Economically Disadvantaged: 24.7%

Doubled-Up Families: 19 students

Students with Disabilities Breakdown:

	

	Disability
	Total students
	Percentage

	No Disability
	911
	85.80%

	Cognitively Delayed
	10
	1.00%

	Specific Learning Disability
	75
	7.10%

	Autism Spectrum Disorder
	10
	1.00%

	Other Health Impaired
	36
	3.40%


b. Decision Makers, District Level:

*Note: On the district level, the Union plays a strong role within the decision making as well; however, the presence is not always positive for all stakeholders. Additionally, the TBT’s are currently being created within the building level decision-making process.

Below is a flow chart illustrating the flow of operations and decision-making encompassing district level employees. This structure can be utilized to facilitate and block change. 

Decision Makers, Building Level:


Below is a flow chart illustrating the flow of operations and decision-making encompassing building level employees. This structure can be utilized to facilitate and block change. 



c. Building Strengths:


Watkins Memorial High School partners with several outside agencies to facilitate initiatives and partnerships for the school community. The following partnerships are currently in place:

Behavioral Health Care Partners

West Licking Fire Department

Licking County Sheriff’s Office

*Columbus State Community College/COTC 

Booster Groups: Music, Athletics

SWL for Kids- parent organization creating focus groups to improve communication within the district; focus to pass levies

* Relationship fostered with institution of higher education for dual enrollment

Below is the data reflecting staff credentials for the 2012-2014 school years:

	Level of Credential
	2012-2013
	2013-2014

	Bachelors
	100%
	100%

	Masters
	69%
	74%

	Highly Qualified
	100%
	100%

	Properly Certified
	98.1%
	100%

	Long-term substitute/Temporary
	0%
	0%


d. District Communication:


In an effort to improve communication across the district, a new Communications Director has been hired (2015-2016). This individual is solely responsible for creating a communications plan for the district. In addition, the high school communication committee has begun to implement social media in an effort to increase communication within the school community. 

e. Improvement Process


Currently, Watkins Memorial High School does not have a set improvement plan. 

Instruction, Learning, Assessment and Achievement Section


This section of the paper illustrates the overall structure of the school. Below is information that describes the structure as it pertains to departmentalizing content areas; specialized instruction, and hiring process for new teachers.

a. What are the school’s approaches to instruction, learning and assessment?


i. What are the school’s educational goals?


Currently, the main focus for the school is to increase the percentage of students who pass all sections of the OGT. Adjacently, only students who currently are identified as needing an IEP/504 receive specialized education plans. Specific targeted intervention pertain to both English Language Arts and Mathematics courses. 


ii. The current teacher to student ratio is 17.2 students to one teacher. 


iii. The following subjects are departmentalized within the district: Mathematics, English Language Arts, Social Studies, Science, Special Education, and Unified Arts. The latter portion of Unified Arts include those teachers/subjects that do not directly fit into a core subject area or Special Education. 


iv. The current extra student services provided are speech, 504 educational needs, as well as Individualized Educational Plans. These programs are a blend of inclusion/full inclusion, as well as a support period, which serves as a time throughout the day that is set aside for individual instruction. 


v. Due to funding, outside professional development is limited. The school district does provide some professional development in terms of data gathering and analyzing, standards-based grading (Elementary only), and differentiation/ assessment. 


vi. Teachers do have a choice of their received professional development, which occurs on waiver days. Teachers sign up for their intended professional development on 4-5 waiver days per year: half of the day is designated for required PD by the district, leaving the other half for teacher choice. The majority of these PD choice days revolves around technology, data and assessment. 


vii. The district does not actively recruit teachers on a yearly basis; however, according to a district employee, the district has begun to attend college recruitment fairs, and becoming more visible in the education community. In terms of hiring teachers, candidates attend a building interview; two candidates are chosen at the building level; and then the assistant superintendent makes the final hiring decision. 


viii. Leadership teams: Currently, the building does not have TBT’s. However, the BLT was first created last year. The BLT is currently not effective and has not been visible within the school community. The DLT, however, meets once a month for two hours in the evening. This teams’ activities include Race to the Top and assigning staff to committees.



Community Context Section

a. The community in which the school resides is quite small, and divided into three separate communities. The populations are as follows: 14, 962 in Pataskla/1,215 in Etna/533 in Kirkersville. In terms of ethnicity, each smaller community has an overwhelming majority of Caucasian families. Below is a chart illustrating the overall racial demographics. Adjacently, the breakdown in age demographics also illustrates a strong majority in population of most community members being under 18 years of age; 6% are under 5 years of age; and roughly 15% of community members are over 65 years of age. 

	Ethnicity 
	Percentage

	Asian
	.69%

	African American
	2.77%

	Pacific Islander
	.05%

	Native American
	.35%

	Hispanic
	2.04%

	Caucasian
	89.18%


The following also describes the education levels of the community: High School  - 38.3%

Some College – 20.9, Associates -  8.2, Bachelors – 14.2, Graduate 7.1. Moreover, 22% of the community is in poverty, while the average income is roughly $55,000. 

c -f. Based upon several characteristics of this community, the school frames instruction to fit the needs of their students. The school provides a free and reduced lunch program for the 22% of the population who identify as living in poverty. Adjacently, the school provides partnership programs with community businesses to serve the school. These partnerships have been explained in greater detail in the Student Section of the Needs Assessment. (i.e., Student Nutrition). 



Summary and Recommendations





 


As with most schools, the process of data collection has been provided a structure through the creation of TBT, BLT, and DLT. The teacher-based teams are designed to analyze data at the building level, particularly data within a specific content; whereas the Building Leadership Team analyzes building-wide data on standardized assessments, as well as universal screener data for Math and Reading. The District Leadership Team is responsible for identifying district-level trends, gaps in achievement, and achievement comparison between buildings. 


In terms of needs for the district, several alterations pertaining to communication have been completed. A Director of Communication has been newly hired, as well as building leadership has begun to utilize social media as a method for communication to the school community. Additionally, a parent group has been created as a focus group to provide insight; however, communication to stakeholders is lacking, preventing the effectiveness of the group. 


Within the school, the principal has created several groups in an effort to get more teachers involved in the various facets of the school community. They are as follows: School pride, Communication, Parent Involvement, PBIS, Kids in Crisis- RtI, Teacher Recognition, Student Recognition.


After much reflection and data, several recommendations have been created in order to increase student achievement and improve the school. Firstly, the implementation of the teacher-based teams requires some change. After speaking with a teacher within the building, it is the overall feeling that TBT’s are not effective, and under utilized. This would be a major area of change for the school. It is our recommendation that TBT’s be utilized on a monthly basis, organized either by grade level or by content. Additionally, the TBT’s should be well-organized with roles within the group, as well as certain expectations must be formed prior to the first meeting. These expectations should be set by the district leadership team in an effort to minimize differences among buildings within the district. Similarly, the BLT has some need for improvement. According to a teacher within the building, the BLT has only met six times in the past year, and have yet to complete a mission statement. Our recommendations would include completion of the mission statement, roles set for each member early on in the school year, a calendar for the year detailing the meeting schedule as well as materials to bring for each member, and a method for communication to the TBT and DLT. 


In terms of recommendations for instruction, there are several areas that are in need of improvement. Intervention within the school is a major area of concern, primarily due to the students it is affecting. Because most intervention is provided to students who do not pass sections of the Ohio Graduation Test, our primary recommendation would be to the RtI Committee and the implementation of the services provided by the Intervention Department. In order to increase student achievement and improvement among all grade levels, intervention must serve all student groups. Our recommendation would be to utilize RtI as a way to service the three groups of students based on need: Tier 1, Tier 2, and Tier 3. Additionally, students who do not fall within the tiered approach but have yet to pass the OGT fully, this could be an added intervention group specifically for students who require test-taking approaches and improvement of skills. It is also a recommendation that the RtI Committee require at least one member of the Special Education unit to be an active member on the team. This individual would serve as a connection between those students who are served through IEP/504 services and the RtI Committee. 


Lastly, professional development is yet another area of improvement for the school. Currently, PD’s are provided within the district, and no outside vendors. Additionally, PD is chosen by individual staff members: teachers choose which PD’s they wish to attend without any input from building leadership. Our recommendation for professional development within the district would be to first, require building leadership to provide input to teachers about PD opportunities. This input could come from evaluations or observations, but must have a specific outcome in mind in order to support the growth of the teacher. Additionally, we recommend that the district invest in outside PD from vendors not directly tied to the district. This would allow for teachers to network outside of the district, as well as to experience alternative methods for improving instruction and assessment. 






Reflection


This project was helpful to my development as an educator and future administrator. I truly enjoyed being able to work as a team, and really analyze the different facets of a school/district. Most information was divided among the group, and shared among group members. Most of the actual typing and synthesis of information was done by one group member; however, the information used was majorly done by the other two members. The method we used to gather information was the “divide and conquer.” Each group member worked well together, and met off-sight in order to complete the project. In the future, I feel that some of the sub-sections of the paper could have been combined. Some of the questions asked had been previously covered in another section. Overall, the project, I felt, went well and helped each group member in their development as future administrators. 

	Building    Leadership Team 	(BLT)








	District      Leadership Team 	(DLT)








	Teacher-Based Teams (TBT)











